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Abstract: The rapid transformation of higher education requires future teachers to possess
not only profound subject knowledge but also highly developed communicative competence that
enables effective pedagogical interaction in diverse educational settings. Despite the growing
emphasis on professional communication, many teacher education programs continue to
prioritize theoretical knowledge over the systematic development of communicative speech
culture. This study investigates the effectiveness of integrating educational forms, interactive
teaching methods, and digital learning tools to improve the communicative speech culture of
future teachers. The research employed a quasi-experimental design involving 350 second- and
third-year students from Ajiniyaz Nukus State Pedagogical Institute, Bukhara State Pedagogical
Institute, and National University of Uzbekistan named after Nizami. Participants were divided
into an experimental group (n = 175) and a control group (n = 175). The intervention integrated
debate, case-study, brainstorming, and digital instructional tools such as Canva into the
educational process. Data were collected through classroom observation, questionnaires, expert
assessment, self-assessment, and achievement tests. The findings indicate that the proposed
pedagogical model substantially improved students’ communicative competence and
professional speech culture. Following the intervention, 95% of students in the experimental
group demonstrated a high level of communicative speech culture, compared with 73% in the
control group. The results confirm that the systematic integration of interactive learning
environments, collaborative communication activities, and digital educational technologies
significantly enhances future teachers’ professional communication skills.

The study contributes to contemporary teacher education by proposing an integrated
methodological framework that combines educational forms, interactive pedagogical methods,
and digital learning tools for developing communicative competence in higher education.
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1. Introduction

The development of communicative competence has become one of the principal priorities
of contemporary higher education. The transition from teacher-centered instruction to student-
centered learning requires future teachers to communicate effectively, organize productive
classroom interaction, facilitate collaborative learning, and establish constructive pedagogical
relationships. Consequently, communicative speech culture is no longer regarded merely as
linguistic correctness but as a complex professional competence that integrates language
proficiency, pedagogical interaction, critical thinking, emotional intelligence, and digital

communication skills.
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Global educational reforms emphasize that successful teachers should demonstrate
advanced communication abilities capable of supporting inclusive, learner-centered, and
technology-enhanced educational environments. International organizations and educational
researchers consistently identify communication as one of the essential competencies required
for teachers in the twenty-first century. In modern classrooms, teachers are expected not only to
transmit knowledge but also to facilitate dialogue, encourage critical discussion, motivate learners,
and manage educational interactions across both traditional and digital learning environments.

Nevertheless, observations conducted within teacher education institutions indicate that
communicative competence often develops spontaneously rather than systematically. Many
university courses continue to focus primarily on theoretical content, while insufficient attention
is devoted to practical communication training, interactive classroom engagement, and authentic
pedagogical situations. As a result, future teachers frequently encounter difficulties in public
speaking, classroom interaction, argumentation, constructive feedback, and professional
communication during their teaching practice.

Within the context of higher pedagogical education in Uzbekistan, the modernization of
teacher preparation requires innovative methodological approaches that combine theoretical
instruction with practical communicative experience. Interactive pedagogical methods,
collaborative learning environments, and digital educational technologies create favorable
conditions for developing future teachers’ communicative speech culture while simultaneously
strengthening their professional competence.

Research objective. The purpose of this study is to determine the effectiveness of
integrating educational forms, interactive teaching methods, and digital learning tools in
improving the communicative speech culture of future teachers within higher pedagogical
education.

2. Literature Review

The development of communicative competence has become one of the central objectives
of teacher education systems worldwide. Contemporary educational reforms emphasize that
professional success in teaching depends not only on disciplinary knowledge but also on teachers’
ability to communicate effectively, organize pedagogical interaction, foster collaborative learning,
and establish psychologically supportive classroom environments. Consequently, communicative
competence is increasingly recognized as an integral component of professional teacher
competence rather than an additional personal characteristic.

International research demonstrates that effective classroom communication significantly
influences students’ academic achievement, motivation, emotional well-being, and learning
engagement. According to contemporary pedagogical theories, communication functions as the
principal mechanism through which teachers organize educational interaction, facilitate
knowledge construction, and support learners’ cognitive and social development. Therefore,
higher education institutions are expected to create learning environments that systematically
develop future teachers” communication skills through authentic pedagogical experiences rather
than through theoretical instruction alone.

Recent studies indicate that communicative competence is a multidimensional construct
incorporating linguistic proficiency, interpersonal interaction, emotional intelligence, critical
thinking, reflective practice, and digital communication literacy. These dimensions enable future
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teachers to adapt their communication strategies according to learners’ individual characteristics,
classroom situations, and educational objectives. Consequently, teacher education curricula
should integrate communicative competence across theoretical and practical courses instead of
treating it as an isolated discipline.

The rapid digitalization of higher education has further expanded the concept of
communicative competence. Contemporary teachers are expected to communicate effectively
not only in face-to-face classrooms but also within technology-enhanced learning environments.
Digital platforms, collaborative online tools, multimedia presentations, and virtual learning
communities have transformed pedagogical communication into an interactive and multimodal
process. Therefore, developing communicative competence increasingly requires integrating
digital technologies with traditional pedagogical practices.

Researchers also emphasize the pedagogical value of interactive learning methods in
improving communication skills. Debate, case-study, brainstorming, role-playing, project-based
learning, collaborative learning, and reflective practice create authentic situations in which
students actively construct knowledge through communication. Unlike traditional lecture-based
instruction, these methods encourage discussion, argumentation, critical analysis, teamwork, and
professional decision-making, thereby strengthening both communicative competence and
pedagogical readiness.

Despite these international developments, numerous teacher education programs continue
to rely predominantly on lecture-centered instruction, where students remain passive recipients
of information. Such educational environments provide limited opportunities for future teachers
to practice public speaking, classroom interaction, persuasive communication, and professional
dialogue. Consequently, graduates often experience communication difficulties during teaching
practice despite possessing adequate theoretical knowledge.

Within the context of teacher education in Uzbekistan, recent educational reforms have
increasingly emphasized competency-based learning and student-centered instruction.
Nevertheless, there remains a need for pedagogical models that systematically integrate
educational forms, interactive teaching methods, and digital learning tools to improve future
teachers’ communicative competence. Addressing this gap constitutes one of the principal
objectives of the present study.

Unlike previous studies that primarily investigate separate instructional methods, the
present research proposes an integrated pedagogical framework combining educational forms,
interactive methods, assessment strategies, and digital educational technologies into a unified
system for developing future teachers’ communicative competence. It is hypothesized that such
integration creates more authentic communicative situations, enhances students’ professional
interaction skills, and contributes to sustainable development of communicative competence
within higher pedagogical education.

3. Materials and Methods

3.1. Research Design

The present study employed a quasi-experimental research design to investigate the
effectiveness of an integrated pedagogical framework for developing communicative competence
among future teachers. The study was conducted using experimental and control groups in order
to compare the impact of traditional instructional approaches with an instructional model based
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on integrated educational forms, interactive teaching methods, and digital learning tools. Such a
research design enabled the evaluation of pedagogical interventions under authentic higher
education conditions while ensuring the reliability of the obtained findings.

The pedagogical intervention was implemented during the regular educational process and
was based on competency-oriented learning principles. Throughout the experimental period,
students in the experimental group participated in systematically organized communicative
learning activities, whereas the control group continued learning through conventional
instructional approaches commonly used in teacher education programs.

3.2. Participants

The participants of the study consisted of 350 undergraduate students enrolled in the
second and third years of teacher education programs. The research was conducted across three
higher education institutions in Uzbekistan:

« Ajiniyaz Nukus State Pedagogical Institute;

e Bukhara State Pedagogical Institute;

« National University of Uzbekistan named after Nizami.

To ensure the objectivity of the experiment, participants were divided equally into two
groups. The experimental group included 175 students, while the control group also consisted of
175 students. Both groups demonstrated comparable educational backgrounds, academic
performance, and initial communicative preparedness before the implementation of the
pedagogical intervention. Participation in the research was voluntary, and all collected data were
used exclusively for scientific purposes.

3.3. Pedagogical Intervention

The experimental methodology was designed according to the principles of competency-
based education and communicative learning. Unlike traditional teacher-centered instruction, the
proposed model emphasized students’ active participation in professional communication,
collaborative learning, reflective practice, and authentic pedagogical situations.

The intervention integrated several complementary educational forms, including lectures,
seminar classes, independent learning activities, communicative training sessions, microteaching,
project-based activities, and teaching practice. These educational forms were supported by a
variety of interactive instructional methods, such as debate, case-study, brainstorming, role-
playing, problem-based learning, project-based learning, and reflective learning activities.

To strengthen students’ digital communication skills, the intervention also incorporated
contemporary educational technologies. Canva was employed for designing visual presentations
and educational materials, enabling students to organize ideas logically, present information
effectively, and communicate professionally within digital learning environments.

3.4. Data Collection Instruments

To obtain comprehensive information regarding students’ communicative competence,
multiple complementary assessment instruments were employed throughout the research
process.

Students’ communicative development was systematically observed during classroom
discussions, presentations, debates, and collaborative learning activities. Structured classroom
observations enabled continuous monitoring of communication behavior within authentic

pedagogical situations.
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Questionnaires were administered to identify students’ perceptions of their own
communicative abilities, motivation toward professional communication, and attitudes toward
interactive learning methods. In addition, expert assessment was conducted by experienced
university instructors who evaluated students’ professional communication according to
previously established assessment criteria.

To encourage reflective learning, self-assessment procedures were incorporated into the
experimental process, allowing students to analyze their own communicative strengths and
identify areas requiring further improvement. Finally, achievement tests were used to evaluate
the development of communicative competence before and after the implementation of the
pedagogical intervention.

4. Results

4.1. Development of Future Teachers’ Communicative Competence

The effectiveness of the proposed pedagogical framework was evaluated by comparing the
levels of communicative competence demonstrated by students in the experimental and control
groups following the completion of the pedagogical intervention. Students’ communicative
competence was assessed using observation, questionnaires, expert assessment, self-assessment,
and achievement tests, allowing for a comprehensive evaluation of their professional
communication skills.

The findings indicate that the integrated use of educational forms, interactive teaching
methods, and digital learning tools positively influenced students’ communicative competence.
Compared with the control group, students who participated in the experimental program
demonstrated substantially higher levels of professional communication, greater confidence
during classroom interaction, stronger argumentation skills, and improved ability to organize
pedagogical dialogue.

Overall, the majority of students in the experimental group achieved a high level of
communicative competence. In contrast, although students in the control group also

demonstrated positive development, their overall performance remained comparatively lower.

Table 1.
Levels of Communicative Competence after the Pedagogical Intervention
Level Experimental Group (n = 175) Control Group (n = 175)
High 95% 73%
Medium 3% 19%
Low 2% 8%

As presented in Table 1, 95% of students in the experimental group reached a high level of
communicative competence, whereas the corresponding proportion in the control group was
73%. Medium-level competence was identified in 3% of the experimental group and 19% of the
control group. Only 2% of students in the experimental group demonstrated a low level of
communicative competence, compared with 8% in the control group.

These findings suggest that the integrated pedagogical framework contributed to more
effective development of professional communication skills than traditional instructional
approaches. Students who actively participated in debates, case-study activities, brainstorming
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sessions, collaborative learning tasks, and digital presentation design demonstrated greater
communicative confidence and more effective pedagogical interaction.

4.2. Effectiveness of Interactive Teaching Methods

Classroom observations and expert evaluations further revealed that interactive
instructional methods substantially increased students’ participation in educational
communication. Debate activities enhanced students’ argumentation abilities and public speaking
skills, while case-study tasks strengthened analytical thinking and pedagogical decision-making.
Brainstorming activities encouraged creative idea generation and collaborative discussion,
creating an active communicative learning environment.

The integration of Canva into classroom activities additionally improved students’ abilities
to organize information visually, present educational content systematically, and communicate
ideas more confidently during oral presentations. Consequently, students gradually developed
greater independence in professional communication and demonstrated improved readiness for
tuture teaching practice.

5. Discussion

The findings of the present study demonstrate that integrating educational forms,
interactive teaching methods, and digital learning tools contributes substantially to the
development of communicative competence among future teachers. The considerably higher
proportion of students achieving a high level of communicative competence in the experimental
group confirms the effectiveness of the proposed pedagogical framework. These findings
support the growing international consensus that communicative competence should be
developed through authentic interaction, collaborative learning, and practice-oriented
educational activities rather than through traditional lecture-based instruction alone.

One of the principal strengths of the proposed model lies in its integrated character. Instead
of relying on a single instructional strategy, the experimental program combined lectures,
seminars, independent learning, microteaching, communicative training, project activities, and
teaching practice with interactive methods such as debate, case-study, and brainstorming. This
integration created diverse communicative situations in which students continuously practiced
professional interaction, critical thinking, public speaking, collaborative problem-solving, and
pedagogical decision-making. Consequently, communicative competence developed as a
complex professional ability rather than as an isolated language skill.

The findings also indicate that interactive methods substantially increased students’
motivation to participate in classroom communication. Debate activities encouraged evidence-
based argumentation, while case-study tasks promoted analytical reasoning and professional
decision-making in authentic educational contexts. Brainstorming stimulated collaborative
knowledge construction and creative thinking. These observations are consistent with recent
international reviews reporting that interactive and collaborative learning environments
strengthen both communicative competence and professional readiness among future teachers.

Another important contribution of the present study concerns the integration of digital
educational technologies into communicative competence development. Canva functioned not
merely as a presentation tool but as an instrument supporting visual communication,

collaborative content design, and reflective learning. The inclusion of digital technologies
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corresponds with current international trends emphasizing that professional teacher competence
increasingly incorporates digital communication skills alongside traditional pedagogical abilities.

From a practical perspective, the proposed pedagogical framework may serve as an effective
model for modernizing teacher education curricula. Rather than introducing isolated
communication courses, higher education institutions may systematically integrate
communicative competence across lectures, seminars, independent learning, teaching practice,
and digital learning environments. Such an approach promotes sustainable professional
development and prepares future teachers for communication in both traditional and technology-
enhanced educational settings.

Although the results demonstrate the effectiveness of the intervention, several limitations
should be acknowledged. The study involved participants from three universities in Uzbekistan,
which may limit the generalizability of the findings to other educational contexts. Future studies
could include a larger number of higher education institutions, longitudinal observations, and
advanced statistical analyses to examine the long-term sustainability of communicative
competence development. In addition, comparative international studies would further clarify
how cultural and institutional differences influence the effectiveness of integrated pedagogical
approaches.

Overall, the present study extends the existing body of knowledge by proposing and
empirically evaluating an integrated pedagogical framework that combines educational forms,
interactive methods, and digital tools within a unified system for developing communicative
competence among future teachers. The findings provide theoretical support and practical
guidance for higher education institutions seeking to strengthen teacher preparation through
competency-based and communication-oriented educational

6. Conclusion

The present study examined the effectiveness of an integrated pedagogical framework
designed to develop communicative competence among future teachers in higher education. The
findings demonstrate that the systematic integration of educational forms, interactive teaching
methods, and digital learning tools contributes significantly to improving students’ professional
communication skills. Compared with traditional instructional approaches, the proposed model
created more authentic learning environments in which students actively participated in
pedagogical dialogue, collaborative problem-solving, reflective learning, and professional
communication.

The results indicate that students exposed to the integrated instructional model achieved
considerably higher levels of communicative competence than those receiving conventional
instruction. Educational forms such as lectures, seminars, independent learning, microteaching,
and teaching practice became substantially more effective when combined with debate, case-
study, brainstorming, and digital technologies. Consequently, communicative competence
developed not only as linguistic proficiency but also as an essential component of future teachers’
professional competence.

The study also demonstrates that digital educational technologies can effectively
complement interactive pedagogy. The use of Canva supported students’ visual communication,
presentation design, and collaborative learning, thereby enhancing both communicative
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confidence and pedagogical creativity. These findings highlight the necessity of integrating digital
communication into contemporary teacher education curricula.

Overall, the proposed pedagogical framework provides a practical model for higher
education institutions seeking to modernize teacher preparation through competency-based
education. Its implementation may contribute to preparing future teachers who are capable of
communicating effectively in both traditional and technology-enhanced educational
environments.

7. Practical Implications

The findings of this study have important implications for higher education policy and
teacher education practice. First, communicative competence should be integrated systematically
across teacher education curricula rather than being addressed within isolated language-related
courses. Second, university instructors should increase the use of interactive teaching methods
that encourage authentic communication, collaborative learning, and reflective practice. Third,
digital educational technologies should be employed not only for content delivery but also for
developing students’ professional communication skills. Finally, higher education institutions
may adopt the proposed integrated pedagogical framework as a methodological basis for
improving the professional preparation of future teachers.

8. Limitations and Future Research

Several limitations should be considered when interpreting the findings of this study. The
research was conducted in three higher education institutions within Uzbekistan; therefore, the
findings should be generalized cautiously to other educational contexts. In addition, the study
primarily focused on undergraduate teacher education students and did not investigate
communicative competence among in-service teachers or postgraduate students.

Future research may expand the geographical scope of the study by including universities
trom different countries and educational systems. Longitudinal research could further examine
the sustainability of communicative competence development throughout teachers’ professional
careers. Moreover, future investigations may employ advanced statistical techniques and mixed-
method research designs to provide a more comprehensive understanding of factors influencing
communicative competence in teacher education.

9. Scientific Novelty of the Study

The scientific novelty of this research lies in the development and experimental validation
of an integrated pedagogical framework that combines educational forms, interactive teaching
methods, and digital learning tools into a unified system for developing communicative
competence among future teachers. Unlike previous studies that investigate these components
separately, the present research demonstrates their complementary interaction within
competency-based teacher education. Furthermore, the study provides empirical evidence from
higher education institutions in Uzbekistan, contributing to the international discourse on

communication-oriented teacher preparation in the context of educational modernization.
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