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Abstract: This article examines the interrelated mechanisms of social influence and self-
regulation in achieving success. Using a mixed design, data were collected through a questionnaire
and semi-structured interviews. Results indicate that normative pressure and social support affect
success via self-regulatory resources. The main contribution is an integrative model linking social
influence pathways with self-control processes.
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INTRODUCTION

The phenomenon of success in psychology is considered not only as a result of individual
abilities and aspirations, but also as a process inextricably linked to the demands and resources
of the social environment in which a person is located. In modern society, the criteria for success
in the context of education, work and professional development are increasingly determined by
social standards: the requirement for efficiency, flexibility, initiative and constant growth impose
a burden on the internal control system of the individual. Therefore, the issue of achieving
success is located at the intersection of mechanisms of social influence and self-regulation
processes. Social influence affects the individual’s choices and behavior through normative
expectations, role requirements, reference group values and support from loved ones; self-
regulation allows for goal selection, resource allocation, impulse control and persistence in
difficult tasks [1; 2]. The interaction between these two systems is especially relevant in conditions
of high competition, time constraints, constant assessment, and high responsibility, and has
important theoretical and practical value in explaining whether success is sustainable or
situational.

Two poles of understanding success are evident in the scientific literature. On the one hand,
social psychological approaches emphasize that individual behavior is governed by such factors
as conformity, subordination, identification, and internalization, and that social support reduces
stress and increases motivation [3]. On the other hand, research on self-regulation and self-
control suggests that executive functions, tolerance for delayed gratification, habit formation, and
volitional stability are the basis of goal-directed behavior [4; 5]. However, these two directions
have often developed separately: in social influence studies, an individual’s internal self-regulation
resources can remain a “black box,” while in self-control studies, the social context is given only
as a background factor. As a result, such a scientific gap has arisen that the way social signals and
personal regulators reinforce or weaken each other in explaining the path to success has not been
sufficiently integrated.

The purpose of this article is to empirically analyze the relationship between social influence

(normative pressure, informational influence, social support) and self-management (goal
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clarification, self-control, planning, and monitoring) in achieving success and to explain them in
a single conceptual model. To achieve this goal, three tasks were set: first, to determine how
different manifestations of social influence are associated with success indicators; second, to
assess the relationship of self-management components with success; third, to explain the
mediating and conditioning role of self-management in the impact of social influence on success.
The study serves to deepen the psychology of the interaction between the individual and the
social environment within the framework of the specialty of social psychology.

METHODOLOGY

The research design was based on a mixed methodology, which was based on the principle
of enriching the quantitative survey results with qualitative analysis. The reason for choosing this
approach is that social influence and self-control are multi-layered constructs, which can only be
explained by correlations of scores, while interviews allow us to determine the subjective meaning
of the experience of success, the reasons for accepting or rejecting normative expectations, as
well as the real-life application of self-control strategies [6].

In the empirical phase, respondents aged 18-30 were recruited; attention was paid to
ensuring that the proportion of students and young professionals who had just started working
was equalized in the selection, since it was during this period that success criteria are strongly
linked to both social evaluation and personal identification. The questionnaire consisted of three
blocks: indicators assessing social influence (perception of normative pressure, acceptance of the
requirements of the reference group, level of social support), self-management indicators
(planning, monitoring, impulse control, determination to complete the task) and
operationalization of success (subjective feeling of success, level of goal achievement, self-
assessment of study or work efficiency). The measures were designed in accordance with
theoretical models widely used in psychological research and were linguistically translated into a
form understandable to respondents; a pilot test was conducted and ambiguous items were
revised to ensure content consistency.

In the qualitative phase, semi-structured interviews were conducted. The interview guide
included questions about personal definitions of success, sources of social expectations,
experiences of pressure and support, and which self-management strategies were effective in
achieving success. The interviews were transcribed and analyzed through thematic coding; the
codes were divided into social influence channels and self-management mechanisms, and then
the connections between them were reconstructed narratively. The quantitative data analysis used
descriptive indicators and statistical approaches aimed at assessing connections; the main goal
was to reliably substantiate structural relationships that were relevant to the research objectives,
rather than providing exact numbers. Ethically, informed consent was obtained from
participants, anonymity was maintained, and the results were reported in a summarized form.

ANALYSES AND RESULTS

The results of the quantitative analysis showed that different forms of social influence are
not associated with success in the same direction. Indicators of social support showed a stable
positive relationship with subjective assessments of success and the degree of goal achievement.
Respondents described support not only as emotional encouragement, but also as information
about resources and opportunities, constructive feedback, and the experience of sharing

responsibility. Support was also combined with the planning and monitoring components of self-
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management: external support was more often noted in cases where it was necessary to clarify
goals, set deadlines, and systematize the control of work performed.

Normative pressure indicators revealed two different profiles. For one group of
respondents, normative pressure was positively associated with achievement indicators, acting as
a factor that strengthened discipline and order. In the other group, when normative pressure was
high, subjective assessments of success decreased, especially indicators of internal satisfaction
and self-competence. An important empirical result explaining this difference was that the effect
of normative pressure on success is closely related to self-control resources: respondents with
high impulse control and planning were able to perceive pressure as an “organizational signal”
and direct it to the task; while those with low self-control, pressure was accompanied by more
anxiety, distraction, and procrastination.

Self-control measures were the most consistently associated with all operational indicators
of success. In particular, goal clarification and regular monitoring were most strongly correlated
with subjective feelings of success: respondents often made statements along the lines of “the
more control I have, the more stable results I see.” While impulse control was explained by
resisting short-term distractions and not deviating from the plan, it was noted that in some cases,
too strict self-restraint increased emotional exhaustion. This result suggests that self-control
needs to be balanced in both qualitative and quantitative terms.

In the qualitative analysis, three typical paths were distinguished in the transition of social
influence to success. The first path is the expansion of regulation through support, in which the
individual, using constructive feedback from the immediate social environment, defines the goal
more clearly, divides tasks into small steps, and makes monitoring a habit. The second path is the
mobilization of discipline through normative pressure, in which external demands tighten the
plan and schedule, but in the absence of internal acceptance, resistance and internal tension
increase. The third path showed the role of informational influence: the example of successful
peers enriches the repertoire of strategies, but constant comparison can lower self-esteem. These
three paths led to a common conclusion: social influence affects success not directly, but often
through the formation and activation of self-management strategies.

LITERATURE ANALYSIS

The results show that the contrast between ‘“social influence or individual volitional
resources” is not effective in explaining success; rather, success is largely dependent on the ability
to transform social signals into internal regulatory mechanisms. In Bandura’s social-cognitive
theory, self-efficacy and learning through modeling are interpreted as one of the main
psychological sources of success; our data also support this position empirically, showing that
peer modeling and constructive feedback can enhance planning and monitoring [1]. However,
the interviews also revealed that modeling does not always work positively: if the comparison
exacerbates the gap between the individual’s real resources and the demands of the situation, self-
esteem decreases and the likelihood of regulation breakdown increases. Thus, for social-cognitive
mechanisms to lead to success, a context that is consistent with personal goals and criteria is
necessary.

When viewed within the framework of Cialdini’s distinction between normative and
informational social influence, our results demonstrate the ambivalent nature of normative

pressure: it can simultaneously mobilize discipline and, if not internalized, can increase internal
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conflict and weaken the subjective components of success [3]. This ambivalence can be explained
by the mediating role of self-regulation: individuals with strong planning and impulse control
translate normative demands into concrete behavioral plans, with pressure acting as a “signal”
rather than “noise.” Conversely, in those with weak regulatory resources, pressure activates a
chain of anxiety and distraction rather than structuring the task. This observation allows us to
argue that self-regulation resources are a “system that processes external influences.”

Baumeister and colleagues’ view of self-control as a limited resource suggests that self-
control is associated with burnout and emotional distress [4]. We also found that overly strict
impulse control increased feelings of burnout in some respondents, which is consistent with the
resource model. At the same time, the concept of grit proposed by Duckworth emphasizes that
commitment to long-term goals and determination are important predictors of success; our
results show a consistent relationship between planning and monitoring and stable success
assessments, suggesting that the “long-range” components of grit are translated into real behavior
through regulatory habits [5]. An important theoretical implication here is that determination
should be viewed not as an abstract personality trait, but also as a process of translating demands
and support from the social environment into manageable practical strategies.

The approaches to activity and personality regulation developed in the Russian school of
psychology, in particular Konopkin’s concept of conscious self-regulation, focus on goal, model,
criterion, and evaluation cycles [7]. Our interview data showed that successful respondents
mentioned precisely such cycles, that is, they regularly performed actions such as clearly setting a
goal, “modeling” conditions, comparing the result with the criterion, and making adjustments.
This indicates that the subjective experience of success also depends on the quality of the
regulatory cycle. In Uzbek psychological literature, issues of personality development, will, and
motivation are more often discussed in conjunction with upbringing, education, and the social
environment, and the balance of social demands and internal aspirations is interpreted as a
condition for personality stability [8]. This article serves as a bridge in explaining success by
integrating these ideas with modern constructs of social influence and self-control.

Also, the findings about the positive role of social support are consistent with the
“buffering” approach developed by Cohen and Wills: support reduces stress and allows an
individual to direct their cognitive and volitional resources towards a goal [2]. Our results showed
that support is not limited to reducing stress, but also strengthens specific components of self-
management, especially monitoring and planning, as an “external scaffolding”. Thus, it is
scientifically justified to view support not only as a passive protective factor of success, but also
as an active mechanism that forms regulatory competence.

CONCLUSION

Research has shown that social influence and self-regulation are complementary systems in
the process of achieving success. Social support often stabilizes success because it strengthens
self-regulation strategies such as goal clarification, planning, and monitoring. Normative pressure,
on the other hand, does not have the same effect: in those with high self-control and planning
resources, pressure mobilizes discipline, while in those with low resources, the likelihood of
internal satisfaction decreases and distraction increases. The scientific contribution of the article
is to substantiate an integrative conceptual model that explains success through the ability to
transform social signals into regulatory strategies. In practical terms, creating a supportive social

5 February 2026 23

N N



European Review of Contemporary Arts and Humanities | Volume 2 Issue 2 ISSN 3117-3551

environment based on clear feedback in educational and organizational settings and purposefully
developing self-regulation skills can increase the likelihood of success. Future studies should
examine the dynamics of these mechanisms in different age and occupational groups, as well as
in longitudinal observational designs.
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